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Activity 1

Check-In & Review of Day 1

Reflection & Get to Know You:
● Find your partner from day 1 and check 

in about any impacts that last week’s 
session had on you.

● Repeat with a partner you don’t know 
well, but also spend a little time getting 
to know them.



Group Norms

1. Be fully present and engaged
2. Take Space, Make Space
3. Assume that we all come with good intentions.
4. Think Creatively – take some risks and dream a little.
5. Imagine how to use each part of this session in your 

community and personal life.
6. View yourself and others as “learners” and “teachers”.
7. Have fun!
8. Challenge ideas, not individuals.
9. Cell phones on vibrate or off.

10. Listen to understand, not to respond.

[adapted from DSNI Resident Development Institute, Asian American Resource Workshop 
Activist Training Institute & Teaching Democracy Pilot]



LEARNING OBJECTIVES
DAY 1

1. Build a supportive community of learning and practice now and into the 
future

2. Identify practices that support critical thinking and learning

3. Look at principles of  popular education

4. Discuss popular education’s relationship to work of social change

5. Apply popular/participatory education framework to a meeting

6. Identify ways to encourage participation and group interaction

7. Relate the participation & interaction to decision-making

8. Compare & contrast traditional education and popular/ participatory 
education

DAY 2
1. Explore problem-posing

2. Design a workshop/training session

3. Practice facilitating a popular education session



Day 2 Agenda
• Breakfast & Mingling 9:00 am

• Check-in & Review of Day 1 9:30 am

• Activity 1: Problem-posing 10:15am

• Activity 2: Design your own Session 11:45am

• Lunch 1pm

• Conduct Popular Education Sessions 1:45pm

• Evaluation & Closing 4:30pm



CHARACTERISTICS OF POPULAR EDUCATION

• The starting point is the concrete experience of the 
learner.
• Everyone teaches; everyone learns.
• Involves a high level of participation.
• Leads to action for change.
• Is a collective effort - focusing on group rather than 
individual solutions to problems.
• Stresses the creation of new knowledge, rather than 
the passing on of existing knowledge.
• The process is ongoing - any time, place or age.
• And it's fun!

- A Popular Education Handbook p. 9



Our Experiences with Education
“Not Work”
• power  dynamic facilitator 

& students
• reinforce systematic 

oppression
• prescribed / pre-set 

learning objectives
• regurgitation
• lack of caring
• lack of individualism
• hyper-individualization – 

lack of collaboration

[From group report out on April 2, 2016]

“Worked”
• patience
• process-oriented -- learning 

how
• feeling inspired
• collaboration between 

student -> leader
• humanize

– the teacher
– the material

• participants take 
ownership
– co-creation

• allow for failure
• freedom to experiment



Tips for Ensuring Meaningful Participation to Influence Meeting Outcomes

(by Meridith Levy for Teaching Democracy) Page 1

For meetings that you and your group are attending, but not running.

1. Meet before the meeting to prepare, ideally in a group, but one 

on one is also good

• Clarify the purpose of the meeting, and how it relates to your 

agenda

• Determine if this is the right place to impact the outcome of this 

meeting

• If so, what is/are the outcome(s) you desire

• Review any available material ahead of time.  

• If the meeting will use technical terms or acronyms, pass out 

definitions or put them up on the wall

• Make a plan for how you will influence these outcomes, and what 

roles everyone can play to do this.

• Practice the roles as a group.

• Follow up individually with people who are planning to 

participate.

2.  Ask the facilitators of the meeting:

• Will there be interpretation? If you will be outreaching to 

non-English speakers, ask the meeting host to get an interpreter. 

Keep a list of interpreters to share with them. Worst-case 

scenario bring your own interpreter or offer to pay for interpreter

• What is the agenda and format for the meeting? Could you send 

me an agenda? This will help you prepare with your group

3. Ideas for active participation and influencing outcomes

• Go to the meeting as a group with a common purpose

• Have multiple people make the same points to make sure they 

are heard

• If someone’s point doesn’t seem to be heard or recorded, have 

others prepared to reinforce that point, or ask that it get 

recorded

• Depending on your relationship with the meeting host, bring flip 

chart paper and marker in case they don’t have a recorder and 

offer to do that.

• Have people who are comfortable speaking in meetings sit next 

to people who are less comfortable, and encourage them to 

speak

• If someone isn’t getting called on, have a lot of people in your 

group raise their hands at the same time, and then whoever gets 

called on can defer to the first person who wasn’t getting 

recognized.  This can also be achieved by everyone moving to the 

same spot and raising their hands at the same time.



Tips for Ensuring Meaningful Participation to Influence Meeting Outcomes

(by Meridith Levy for Teaching Democracy) Page 2

• If something isn’t clear, or the facilitator is drawing a 

conclusion that doesn’t seem to reflect what people have 

said, ask for clarification, or ask to reassess the sentiment in 

the room.

• If you have a specific issue that you want to be addressed at 

the meeting, have someone in your group present this.  Be 

prepared to have others back them up so it doesn’t get lost.  

This could range from simply making sure the point is 

included in the conversation, to actually asking for a vote or 

an answer from the meeting facilitators and/or participants.

• Demonstrate good practices of respectful participation:

– Let others who haven’t spoken speak first

– Make sure to let people finish their thoughts

– Respect facilitator’s ground rules for when/how to 

talk (such as raising hand to be called on)

– Respect what others are saying, and make your 

points in constructive ways

Additional tips for active participation if you have a role in planning 

the meeting and/or are facilitating:

● Create group expectations together at the beginning of the 

meeting (can include some suggested ones from you)

● If the meeting will use technical terms or acronyms, pass 

out definitions or put them up on the wall

● Leave enough time in your agenda to have space for 

conversations and feedback as opposed to just presenting 

at the group

● Utilize varied formats for participation including drawing, 

writing, talking, and acting/skits

● Use varied formats for discussion including pairs, small 

groups and whole group (popcorn style and go-around and 

hear from everyone)

● Clearly explain what decision-making model you will be 

exercising at the meeting. For example, consensus, 

majority, gathering input and having one person or chairs 

make a decision, etc.



Characteristic Traditional Popular

Purpose ● Control; Maintain status quo

● Clone; Docile, unquestioning

● Prepare for Career – Jobs

● Understand the world to change it

● Empowerment & liberation

Methods ● Memorize

● Control & hierarchy

● Individual work

● Lecture style  & physical set-up

● Build support & trust; Exploration

● Leverage collective intelligence

● Group participation – interactive

● Facilitate groups

● Problem-posing; Dialogue

● Validate people’s experiences

Role of “teacher” ● Direct to information

● Deposit knowledge in student 

accounts

● Co-learner

● Facilitate

● Humanize relationships

Role of “student” ● Absorb info

● Regurgitate

● Passive

● Work individually

● Active, take control of the process

● Co-learner; Can ask ?s

● Story teller, share lived experience

● Apply knowledge

● Work collectively

● Co-conspirator to facilitate & humanize

View of knowledge ● “Frozen”

● Canon – fixed body of 

knowledge

● 1 truth - objective

● Constant change

● Constant creation

● Multiple truths - subjective

Comparing Traditional and Popular Education (from 4/2/16)



Activity 2: Problem-Posing

Problem-posing is an approach for developing 
critical thinking. Beginning with learners’ 
experiences and deeply felt issues, the “teacher” 
facilitates a series of inquiries. The 
problem-posing process directs students to name 
the problem, understand how it applies to them, 
determine the causes of the problem, generalize 
to others, and finally suggest alternatives or 
solutions to the problem.  

• Sarah Nixon Ponder, Teacher to Teacher: Using Problem Posing 
Dialogue in Adult Literacy Education



Posing Problems

1.       On the following 2 pages are some 
mini-scenarios. Pick the one that you would most like 
to work on. Go to that table.

2. Work with your table team. What are a series of Qs 
that you might ask to unfold the issue and to identify 
possible solutions? You have 15 minutes.

3. Be prepared to role play how this dialogue might 
unfold.



Problem-Posing Scenarios p. 1

a.       You and your neighbors have become increasingly concerned 
about rising rents and displacement in your neighborhood. You’ve 
come together to organize against this trend. You want to start by 
understanding what’s going on.

b.      Parents in your community are frustrated with the quality of 
education that their children are getting in the public schools. 
They’ve come to you to help them better understand the school 
system and what their options are.

c.       The MBTA is once again proposing to increase fares. You live 
in a community which is, on the one hand, dependent on public 
transit, and, at the same time, poorly served by it.  You’ve been 
asked to conduct a workshop to help residents decide what to do.



Problem-Posing Scenarios p. 2

d.      You run a job placement program and have several 
younger men who have come in for your help. They are 
discouraged about job-seeking because they have criminal 
records. How do you work with them to overcome these 
barriers (even if your program is not set up to deal with 
them)?



15

1. Begin with 
Experience
 of learners

2. Look for
patterns

3. Add or
 create new 
information
or theory

4. Practice new
skill, plan for 
action, etc.

5. Apply in 
action

SOURCE: Educating for a change.  Doris Marshall Institute, Toronto.

Spiral Model of Learning



Activity 3

Designing Your Own Sessions

Work in  4 small groups to design and facilitate a 

30-minute popular education session.

Topic choices:

1. How to call on people (SOUL)

2. Giving task instructions (SOUL)

You have until lunch at 1 pm to design your session. 

You’ll offer the session after lunch.



Designing Your Own Sessions cont’d

In designing a session, steps include:
1. WHY?  the situation that calls for this session
2. WHO? identifying and, if possible, learning about the 

participants
3. WHAT FOR? the goal(s) for the session
4. WHAT? the agenda [the topics and the order]

(use spiral model steps that are relevant)

5. HOW?  the specific plan of activities [actual design]

(use spiral model steps that are relevant, keeping in 
mind our discussion about how to encourage 
participation and group interaction)

6. preparing any materials
7. determining who will play what role



Designing Your Own Sessions cont’d

WHY? Situation that calls for this workshop: Your community 
organization is committed to developing the leadership of local 
residents. The Leadership Development Committee of the Board 
is launching a community workshop series. The Committee 
members all want to help facilitate the workshops. They’ve 
asked for training in specific facilitation skills.

WHO? Participants: Members of your community organization’s 
Leadership Development Committee, most of whom are 
residents. They have all helped to develop the content of the 
workshop series. They have a range of experience in facilitation. 

WHAT FOR? Goal: Participants will be able to use good practices 
in [how to call on people or how to give task instructions] in 
community workshops.



Designing Your Own Sessions cont’d

 Be prepared to conduct your sessions. We’ll divide into 2 
rooms so 2 groups can facilitate their session at the same 
time. The other group and half of design team will be the 
workshop participants.

Format will be:
• 30 minutes each team facilitates their session with 15 

minutes feedback and debrief.
• 15 minutes break
• 30 minutes for second team to facilitate session with 15 

minutes feedback and debrief.
• 30 Whole group debrief entire process. 



Some Guidelines on Feedback

1. Feedback should be specific rather than general.
2. It is descriptive rather than judgmental.
3. It takes into account the needs of both the 

receiver and the giver.
4. It is directed towards behavior the receiver can 

do something about
5. It is solicited rather than imposed.

• adapted from James McCaffrey of Training Resources Group



Closing & Evaluation

What have been the big “aha’s” for you?

How will you use your learnings?

Please take 10 minutes to fill out the final 

evaluation survey.

Closing Circle



Teaching Democracy Pilot Participants

NAME ORGANIZATION

Renato Castelo Metropolitan Area Planning Council 

Sharon Cho Tufts Urban & Environmental Policy & Planning (UEP)

Libbie Cohn Center for Economic Democracy, MIT DUSP

Jonathan Diaz UEP

Ada Flores SCC

Anna Gaebler Tufts

Renee Gaillard Dudley Street Neighborhood Initiative

Rickey Guerra DSNI / Dorchester Bay Economic Development Corp

Barbara Lewis SCC

Koko Li UEP



Teaching Democracy Pilot Participants

NAME ORGANIZATION

Janine Lotti SCC

Yu Sin Mok Tufts

Nicole Perryman DSNI

Amanda Sabowich DSNI

Rachel Salzberg Tufts

Tessa Salzman UEP & Agriculture, Food, & Environment

Andrew Seeder DSNI

Stephanie Toews Moeling SCC

Michelle Turner-Young DSNI

Yi Fei Wong Tufts

Wayne Yeh Tufts



 Teaching Democracy Pilot Design Team
  

Chinese Progressive Association is a grassroots community organization which works for full 
equality and empowerment of the Chinese community in the Greater Boston area and beyond. It 
seeks to improve the living and working conditions of Chinese Americans and to involve ordinary 
community members in making decisions that affect their lives. Recent successful collaborative 
organizing campaigns include securing Chinese and Vietnamese bilingual ballots and unionization 
for home health workers. Part of the Right to the City Alliance, CPA is currently part of a campaign 
to secure “Just Cause Eviction” legislation in Boston.
Suzanne Lee is the President Emeritus of the Chinese Progressive Association with 40 years of 
experience organizing immigrant communities to fight for Equality, Justice, and Democracy. She is 
an award winning teacher and principal in the Boston Public Schools, championing child centered 
and whole child focused education. Currently she spends most of her time coaching and mentoring 
the next generation of social justice fighters.

Dudley Street Neighborhood Initiative‘s mission is to empower Dudley residents to organize, plan 
for, create and control a vibrant, diverse and high-quality neighborhood in collaboration with 
community partners. Established in 1985 as a resident-led membership organization, DSNI’s role is 
community planning and organizing. Major work includes the Boston Promise Initiative to mobilize 
family and community effort to improve child outcomes, a community land trust to protect land use 
and achieve permanent housing affordability, and the Fairmount Cultural Corridor.
Eliza Parad is a community organizer at the Dudley Street Neighborhood Initiative, working to 
engage residents in planning processes around local development, organizing small businesses to 
build economic power and supporting grassroots groups around Greater Boston to create 
community land trusts. Eliza has worked as a community organizer for the past 8 years in Chelsea, 
Cambridge and Boston since completing the Jewish Organizing Initiative fellowship. Her experience 
in popular education comes primarily from her training role as a member of the Boston Interpreters 
Collective and from her 3 years at the Chelsea Collaborative organizing in multiple languages with a 
diverse immigrant population.



Somerville Community Corporation, established in 1969, focuses sustaining affordability and 
livability for the lower income two thirds of the population, recent immigrants and generational 
descendants of the earlier immigrants. As a membership-based organization,, SCC is a community 
development corporation strongly rooted in grassroots community organizing, resulting in a number of 
successful campaigns over the years to influence affordable housing policy and neighborhood quality 
of life improvements. Since 2005, SCC has also built a strong practice of participatory community 
planning originally with our East Somerville Initiative, and later the Community Corridor Planning 
project along the pathway of the anticipated MBTA Green Line Extension.
Meridith Levy is Deputy Director at Somerville Community Corporation, serving on its staff since 
2003.  Before that, she was Organizing Director at Twin Cities CDC in Fitchburg. She started 
organizing in Minnesota with family farmers in the mid-90s. Meridith received master’s degrees at Tufts 
University from the UEP and AFE programs. Meridith specializes in organizing around land use issues, 
and has led community participatory planning processes.. She is committed to employing participatory 
and popular education methodologies as a means to inspire community action. Meridith is also keenly 
interested in community food security, and going on adventures with her daughter.

Tisch College is a catalyst for active citizenship at Tufts and is the only university-wide program of its 
kind. By continuously developing and introducing new active citizenship programming in collaboration 
with Tufts schools, departments, and student groups, Tisch College builds a culture of active 
citizenship throughout the university.  Teaching Democracy is a wonderful  opportunity to bring 
together community members and leaders in a learning environment with Tufts students.  Tisch 
College is pleased to be a member of the Teaching Democracy team.
Shirley Mark is director of community partnerships for the Jonathan M. Tisch College of Citizenship 
and Public Service at Tufts University. She facilitates opportunities to build partnerships that advance 
civically-engaged research, education, and practice between Tufts University and local communities in 
the greater Boston area. Prior to Tufts, Shirley worked in philanthropy and has extensive experience 
with community organizations and public agencies



 Penn Loh is Lecturer and Director of the Master of Public Policy Program and Community 
Practice at Tufts University’s Department of Urban and Environmental Policy and Planning. He 
partners with various community base building organizations in the Right to the City Alliance and 
Center for Economic Democracy. From 1996 to 2009, he served in various roles, including 
Executive Director, at Alternatives for Community & Environment (ACE), a Roxbury-based 
environmental justice group.

May Louie is a Visiting Practitioner at the Tufts Urban and Environmental Policy and Planning 
Department (UEP), serving as the curriculum designer for this Teaching Democracy pilot. As a 
long-time social justice activist-organizer, she chaired the Boston Rainbow Coalition (created in the 
aftermath of Mel King’s historic run for mayor) and spent 20 years on the staff of the Dudley Street 
Neighborhood Initiative. She is currently part of the core training team for the Activist Training 
Institute and a Senior Fellow at the Community Democracy Workshop.

Carolyn L. Rubin is an Assistant Professor in the Department of Public Health and Community 
Medicine at Tufts University.  She is also the Director of ADAPT, an academic-community research 
partnership between Tufts and the Chinatown community.  She has over 20 years of experience 
working with Asian American communities around the country.  As a researcher she has worked on 
various projects focused on health disparities within the Boston Asian American community.  As a 
teacher, she uses community engaged pedagogical approaches in the classroom.  Carolyn has 
been active in Boston Chinatown since she moved from California to Boston in 2001 and is 
currently chair of the Friends of the Chinatown Library, a group that is trying to bring a branch 
library back to Boston Chinatown.  She is the mom of a three-year old son, who continues to 
motivate and inspire her to work for a healthy Chinatown.
 



Rebecca Tumposky is a graduate student in Urban Environmental Policy and Planning at Tufts 
University and works as the graduate assistant for the Teaching Democracy pilot. Currently she is 
the coordinator of the Boston Climate Action Network. She has also worked as a trainer with 
Catalyst Project, a San Francisco-based center for political education and movement building, and 
with an Oakland-based environmental health collaborative developing community leadership to 
address disparities. She was a columnist for War Times, a publication dedicated to exposing U.S. 
militarism. She holds a bachelor’s degree in Politics from Oberlin College.
 
Jean Wu teaches in the American Studies Program at Tufts University, working in higher education 
for over forty years.  Her present research and teaching continues to focus on three main areas: 1) 
on the impact of race on the development of identity and ethics in young adults, 2) how race is lived 
and experienced in late adolescence, and 3) the development of anti-White supremacist learning 
spaces. She has published a number of articles on teaching about racial inequality and community 
activism and is the co-editor of two anthologies:  Asian American Studies: A Reader (with Min Song) 
(2000), and Asian American Studies Now: A Critical Reader (with Thomas Chen) (2010). She is 
active in Boston’s Chinatown, paying particular attention to the development and sustenance of a 
pipeline for college students and graduates in community-based anti-racist work.
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